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teacher.

the modern learner consists only of his behavior as an "excellent”,
"disciplined" child.
learner are raised to the level of subjects of the educational process, in which
the learner has the right to analytically accept the quality, quantity, content,
presentation tools, methods, methods and forms of the educational materials
presented to him and to directly or indirectly convey his conclusions to the

not.

In modern education, against the background of radical renewal of the
goals and tasks of education, the relationship in the form of "teacher-learner"
is becoming completely different.
functions provided for in traditional education is not enough for the quality
and effective organization of the lesson process, and the learning activity of

Today's teacher's performance of the

active",
In the course of the lesson, the teacher and the

Keywords: pedagogical reflexive

generalized reflection.

system,

education,

forms, personal reflexive activity, emotional state,

INTRODUCTION. At the same time, the teacher
cannot avoid the problems of "whom he is teaching"
and how to use learners in creating an educational
environment for successful performance of his
functions. Therefore, it is one of the most basic
requirements of today's education system that
subjects of the educational process critically analyze
their activities and take the next step based on the
results of this analysis. In the first chapter of our
research devoted to this most urgent pedagogical
problem, we have achieved certain results in the
following directions regarding the phenomenon of
reflection [12]:

1. Since reflection is a phenomenon that is
important for all aspects of human activity, for all
areas that are important and insignificant in his life,
this phenomenon has become the object of study of all
social and humanitarian sciences, including pedagogy,
philosophy, psychology, sociology, social studies and
similar sciences. However, the established positions
regarding the phenomenon of reflection are different
in different disciplines. If psychology studies reflection
as a phenomenon, and reflexive skills as a form of
manifestation of the phenomenon in a person,
philosophy considers reflection as a perfect
manifestation of interpersonal relations. In the course
of our research, it was proven through sources and
literature that reflection is a process, and reflexivity is
a quality (characteristic, ability) that participants of the
educational process should acquire, and that there are

(
.

105

certain methods of acquiring this quality. comments
were made about the logic of using the concept of
"reflexive skill".

2. When the learner performs reflection, in this
process, he performs dozens of psychological, such as
analysis, thinking, comparing the opinions of others
with his own, evaluating his own performance,
correctly assessing the current situation, clearly and
clearly imagining the future, and making an acceptable
decision in a short period of time. performs
intellectual, educational activities[11]. In our research,
reflexivity is not only an ability of a person: it is a real
means of acquiring new qualities, abilities, skills and
abilities, and as a result of this, it was justified through
analysis.

3. For the formation of reflexive skills in the

participants of the educational process, certain
pedagogical and psychological conditions, an
educational  environment with a priority of

communicative features are necessary. By analyzing
the functions that the teacher-pedagogue and
students should perform in these conditions, it was
shown how important the effective manifestations of
"pedagogue-learner" relations are in the formation of
reflexive skills[12].

4. As long as reflexivity is a quality and ability of
a person, it will be achieved. Participants of the
educational process should go through certain stages
in order to develop this skill. In the first chapter of
this research, the most optimal and convenient stage

]
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consisting of three levels, which ensures the formation
and continuous development of reflexive skills in
teachers and students in the modern state of the
education system, was developed, and the level of
effectiveness of each stage of this stage was
justified[9].

5. Different forms of reflection are manifested in
different spheres of human activity. In educational
practice, there is an experience of using the reflexive
skills of the learner in educational technologies. It is
expected that teachers will apply some form of
reflective practice to their teaching practice. In our
research, the division of reflection into types and forms
according to various indicators and signs was studied,
and recommendations were given on which part of the

lesson to use these types and forms. Also, the
possibility of combining reflexive educational
technologies with all forms, methods, methods,

methods and methods of teaching was justified by
means of analysis[12].

ANALYSIS AND RESULTS.
Experts classify reflection according to the following
signs:

1. According to the function (personal and
generalized reflection).

2. According to the purpose (emotional state
reflection, activity reflection and reflection on the
content of the educational material).

3. According to the form of activity (collective,
individual, large-scale, group reflections).

4. According to the content (oral and written).

5. According to the form of the lesson (reflection
after the mastery of IMC, intermediate reflection,
control and final reflections).

6. According to the procedure (questionnaire,
question, symbol, table, problem situation, picture,
graph)[11].

Personal reflexive activity should not be
focused only on the knowledge of one academic
subject, but should be focused on many aspects, and
the reflexive ability of the student should be evaluated
by many people, not one person. Generalized
reflection implies the analysis of the behavior of the
teacher-pedagogue during the lesson by the students
and the formation of a general conclusion of the
student group as a result of the analysis.

Emotional state reflection is recommended to
be conducted before the beginning of the lesson, to
ensure the establishment of relationships between the
participants of the educational process in accordance
with the educational goals[14].
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Reflection of practical activity allows to
determine the form, method and style of the lesson
suitable for the essence of the subject to master the
educational material provided for in the plan of the
lesson. The application of this type of reflection at the
end of the lesson serves as a necessary criterion for
evaluating students' activities in the course of the
lesson. Reflection on the content of the educational
material facilitates the work of determining the level of
students' mastery of the studied topic. In order to
effectively use this type of reflection, it is possible to
recommend the method of continuing unfinished
thoughts, aphorisms, and unfinished definitions of the
subject[2].

Reflexive educational technologies make it
possible to use all forms of reflexive skills in harmony
with different methods, methods and methodologies of
teaching. It is in this aspect that reflexive educational
technologies are of great importance in preparing
students for future professional activities, developing
their abilities to create a communicative-analytical
learning environment, to develop their scientific
thinking, critical thinking, to generalize students'
thoughts and assumptions, and to distinguish the
important from the unimportant[13]. It also serves as
a basis for developing such skills as self-awareness,
self-management and control, ability to make the most
correct decision in conflict situations. At this point,
there is a need to dwell on reflexive educational
technologies, their main functions, implementation
stages. I believe that before we talk about the
fundamental nature of reflexive educational
technologies, we should have a sufficient idea of the
important psychological and pedagogical phenomenon
that forms its basis, that is, pedagogical reflection.
Pedagogical reflection is a psychological-pedagogical
phenomenon that forms the basis of reflexive
educational technologies, and it embodies the process
of recording the state of development of the
participants of the educational process and the root
causes of this state. In order to further clarify the
nature of pedagogical reflection, we need to study its
structural composition, types and forms more
widely[5]. We look at the structural composition of
pedagogical reflection based on pedagogical
processes, pedagogical interactions and relationships
between teachers and learners (in our research -
students). As long as the goal of organizing and
conducting the pedagogical process is to ensure the
development of students as individuals and future
specialists, then all components of reflection in the
pedagogical process should be aimed at the student's
conscious perception of his place in the pedagogical
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process. For this, a conditional "exchange of places"
should take place between the pedagogue and the
student. According to the expert, pedagogical
reflection in this process consists of the following
components[6]:

- the teacher's analysis of students' activities;

- analysis of the teacher's own pedagogical activity;
-students' analysis of their activities;

-students' analysis of the teacher's activity;

- consists of pedagogical-psychological and educational
behavior, such as the analysis of pedagogical
interactions of students.

Based on this, it can be said that reflexive educational
technologies are a systematic set of pedagogical
interactions of students and teachers, behaviors and
educational actions aimed at self-critical analysis. The
introduction of reflexive technologies into educational
processes is carried out in the following sequence[8]:
1. Clarify the object of reflection and the time of
reflection of the lesson. Here as the reflection object:

- goals of the lesson;

- the fundamental meaning of the studied concepts
and educational activities;

-methods of activity implementation considered as
work tools;

- applicability of acquired knowledge in practice;
-perception of changes in the field of the person's
inner world and professional qualities, etc. can be
defined[9].

II. To have an individual mechanism for analyzing and
monitoring one's field of knowledge.

III. Emphasizing the importance of the results of
reflection for the effective organization of future
pedagogical relations. It is possible to cite the
following article on the application of reflexive
educational technology to the teaching process:

¢ the introduction of reflexive technologies into the
educational system requires similar educational and
personal qualities from both the teacher and the
student at the same time: that is, only if the reflection
is not one-sided, it creates the basis for the lesson to
be comprehensive[12];

e it is important to be impartial and transparent in the
relationship between the teacher and students when
using flexible technology: this ensures the open
evaluation and control system, and consequently, the
creation of a healthy competitive environment among
students;

e establishment of a unique "repetitive
communication" during the lesson serves to organize
communicative debates among learners;
¢ the phenomenon of the teacher's transition from a
monologic position to a communication position during
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107

World Bulletin of Social Sciences (WBSS)
y Available Online at: https://www.scholarexpress.net

the course of the lesson in flexible educational
technology[11].

At the beginning of our comments in this
paragraph, we talked about the uniqueness of reflexive
learning technologies, which can be used in harmony
with all methods, methods and methods of teaching.
This uniqueness is due to the fact that reflexive
learning technologies can be classified according to
various criteria and characteristics. That is, it is
appropriate to use various forms and forms of reflexive
education technologies according to specific criteria
and features, combining them with certain methods,
forms, forms and methods of teaching. This situation
prompts us to reflect on the forms and types of
reflexive educational technologies. Vasiliev V.G.
reflexive educational technologies:

- according to the duration of time;

- according to the subject of the process based on
reflexive educational technology;

-reflexive educational technologies are proposed to be
classified according to such signs and criteria
according to the goals of their implementation[7].

CONCLUSION. In the recommendations given by on
the classification of reflexive educational technologies
based on signs and criteria, there were no specific
recommendations on the integration of these
technologies with a specific method, form, style and
methodology of teaching. , at the same time, in the
classification proposed by V.G. Vasilev, the possibility
of variation in the teacher is preserved and this
possibility can expand the scope of reflexive
technologies in teaching higher education students, so
we consider it correct to use the classification of V.G.
Vasilev for our research.

Thus, reflexive learning technologies are divided into
the following types according to the duration of time:

- situational (in time) educational technologies;
-retrospective educational technologies;

- prospective educational technologies.

REFERENCES:

1. AnumcumoB 0O.C. CybbekTHas pednekcns B
UrpoMoaennpoBaHnm n ee MOHATUINHOE
obecneuvenve. - M.: VYrpewckas Tunorpadwms,
2012. -C. 382.

2. Angpeesa .M. CoumanbHas NcMxonorusi: y4yebHmk
ang yH-1oB. — M. : Hayka, 1998. — 320 c. — C.93.
AkonoB [.B., XaputoHoBa T.B. [lcmxonorus
CaMOCO3HaHus: XpecTtomaTus. - Camapa:
MzpaTenbckuii lom «BAXPAX-M», 2007. — 672 c.

3. AkpamoB A.A. Lllaxcra HyHanTUpuAraH TabauM
TexHonoruanapm acocuaa 6ynaxak

'



World Bulletin of Social Sciences (WBSS)
Available Online at: https://www.scholarexpress.net
Vol. 21, April,2023

ISSN: 2749-361X

YKUTYBUMMAPHUHT  (DYKapOnuK NMO3ULIMSCUHM
PVBOXMAHTUPULLHUHT TaLUKUAUN-METOANK
acocnapuHM  TaKOMUAMAWTMPUW:  nejarornka
GaHnapn JOKTOPWU. ...aucc. — TowkeHT, 2016. —
282 6.

4. Anekcees H.T. WccnepoBaHme npobnem
McMXonormm  TBOpYeCTBa:  MoHorpadus— M.:
Mbicnb, 1983. — 552 c.

5. AkceHoBa M.10. Apantaums KYpCaHTOB
obpaszoBaTenbHbiX opraHuzaunn OCUH Poccum k
yuyebHoi paesTenbHocT. — MockBa: [lpocnekT,
2017. - 228 c.

6. Shaxnoza, D. (2021). Boshlangich  Sinf
O’quvchilarining Ijodiy Faoliyatini Shakllantirish
YolLlari. BARQARORLIK VA YETAKCHI
TADQIQOTLAR ONLAYN ILMIY JURNALI, 1(6), 85-
92.

7. AHgpeeB B.N. [uanektnka BOCOUTaHUS W
CaMOBOCMUTaHNS TBOPYECKOM JIMYHOCTU. KasaHb,

1988. - 240 c.
8. A.llapos, “TMpuHUMMbI pednekcMBHOro
0b6y4yeHuns B BY3ax"). LLopuHa AHHa

BukTopoBHa ®dreoy Bro «Poccuiickunin
3KOHOMUYECKNI YHUBEpCUTET UMEHN I.B.
MnexaHoBa» Poccusi, MockBa CCOU P3Y wum. I.B.
9. boruH B.I'. ObydyeHne pednekcun kak cnocob
opMupoBaHus  TBOpYeckon NnMyHocT. M., 2011,

46c.
10. JoHaeBa, L. (2022). Refleksion o ‘gitishga
innovatsion yondashish va refleksiv

texnologiyalarni ta'lim jarayoniga tatbiq etishning
psixologik jihatlari. O6wecTtBO M WHHOBaUMW,
3(2/S), 367-372.

11. Abduraimovna, D. S. The Culture of
Environmental Safety and the State of Its
Formation. International Journal on Orange
Technologies, 2(10), 95-98.

12. B.A. CumoHeHko. Obwas un npodeccnoHanbHas
neparoruka: ydeb. nocobue gns crya. neap. BYy30B
/ nog pea.. — M.: Benta-I'pad, 2005. — 265 c.

13. I'pebeHiok, 0.C. MNeparorvka
MHANBUAYANBHOCTW: Kypc NeKUmn. -
KanuHuHrpaa: M3a-so KanuvHUHrpaackoro yH-Ta,
1995. - 9%4 c.

14. N'pomkoBa M.T. T[lcuxonorms w  negaroruka
npoceccmoHanbHoM: yyeb.nocobue AN CUCTEMbI
gon. npod. obpasoBaHus.— M.: HOHuUTU: HOHUTK-
[aHa, 2003. - 123 c.

108

——
| —



